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Abstract

International doctoral students now constitute a significant proportion of higher education institutes.
Their socio-academic interactions lead them to a certain level of socio-academic integration with the
scholarly communities within the universities. Doctoral students from different international
universities in a European country were selected to explore this phenomenon qualitatively. Therefore,
twelve participants were approached through purposive sampling and they were interviewed with a
semi-structured guide allowing an in-depth interview for examining doctoral students’ experiences of
interactions with the academic and professional communities of the universities and how they are
supported to integrate. The data were analyzed qualitatively through line-by-line and highlighting
approaches to understand the underlying meanings of participants’ experiences. It was concluded that
most of the doctoral students have actively interacted with the scholarly communities and they were
academically and socially integrated to a great extent that led them to academic satisfaction and
progression. The study has implications for international doctoral students, higher education
institutions, academic and professional communities, and student bodies working in the universities.
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Introduction

It is essential to have an understanding of how doctoral students are perceived by the academic
community that exists within the institution, as well as how they communicate and form relationships
with the other students which may determine the nature of integration. Host students have a beneficial
impact on the learning satisfaction and academic achievement of international students (Baloch et al.,
2021; Bista & Gaulee, 2017; Che, 2021; Cowly & Ssekasi, 2018; Khanal & Gaulee, 2019; Li & Zizzi,
2018). According to the findings of a study conducted in Australia by Pearson (1996), students from a
variety of academic fields expressed a desire to receive support from individuals in addition to their
academic advisors. In addition, Gardner (2007) discovered that students in the fields of chemistry and
history highlighted the value of support from their colleagues and peers as an important factor in their
academic success.

In phenomenology, the concept of relationality refers to the relationship that students have with
the academic communities in which they participate. According to Van Manen (1997), "lived other"
refers to the lived relation that we keep with other people in the interpersonal space that we share with
them (p. 104). Merleau-Ponty (1962) proposed that humans connect to other people and are confirmed
via the process of communication. He maintained that this connection occurs through discussion.
Intersubjectivity refers to the way in which our understanding of both ourselves and others is shaped by
the relationships we have with other people because we live in communities (Williamson, 1998).
Individuals gain a better understanding of themselves and others by looking at the relationships between
them. The lived experience in and by which we come also creates our basic ontological understanding
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of other beings met in the world, as stated by Burch (1991). Additionally, the patterns in which we
think, speak, and behave are contagious and vulnerable to change as we progress through life. During
the course of the present study, the participants came to a comprehension of who they are as individuals
as a result of the relationships that they forged with the academic communities housed within the
university.

Because successfully adjusting to a new environment and interacting with the scholarly
community within the university is associated with a student's study performance, level of satisfaction,
and decreased likelihood of impulsively giving up on their studies, it is essential to understand the
experiences of doctoral students on how they learn to interact with other nationals and faculty (Fenyves,
2019; Hou and Jam 2020; Mao, 2022; Rienties &Tempelaar, 2013; Rienties, Beausaert, Grohnert,
Niemantsverdriet, & Kommers, 2012). Additionally, the tendency of students to form friendships with
one another and learning relationships enables them to deal with the difficult demands of higher
education (Baloch et al., 2021; Bista & Gaulee, 2017; Che, 2021; Cowly & Ssekasi, 2018; Khanal &
Gaulee, 2019; Li & Zizzi, 2018). As a result, the purpose of this study is to investigate the experiences
that doctoral students have had while studying within the institution at various universities in Austria.
Additionally, the study attempts to fill a gap that has been identified in the research by documenting the
perspectives of Pakistani students on how they typically interact and establish relationships with the
scholarly communities that are found within universities.

The idea developed by Tinto (1993) places a significant amount of emphasis on the function
that contact between students and their educational environment plays as a focal point for student
involvement with the intellectual communities of the university department. According to Tinto (1993),
integration is a process of interactions that enable students to actively involve themselves in the socio-
academic events of the institution. These events are greatly influenced by the norms, values, and
behavior of local communities of the department or program, such as students, faculty, staff, and the
supervisor of a doctoral student's dissertation, particularly at the final stage of the dissertation. To put
it another way, it places an emphasis on the "essential relevance of student engagement or involvement"
in the educational or learning community of the institution (p.133). Tinto (1993) used the term
"integration" interchangeably with "involvement in," "engagement with," "incorporation in," and
"membership in" educational and learning communities, all of which center on the idea that interaction
is the primary driving force behind all of these ideas.

According to Tinto (1993), academic involvement and social integration are two overarching
words that refer to the process of seeking diverse memberships in distinct communities within an
educational institution. These memberships are susceptible to change over the course of one's education.
Moreover, “As the academic and social communities are confined within the department, contact within
them becomes linked. Because "social experiences become part of one's academic experiences and vice
versa" (p. 236), this causes the two notions to overlap, particularly in Ph.D. studies as opposed to
undergraduate ones, which is why the overlap is more prevalent in later levels of education. Similarly,
the academic and social systems may be thought of in a conceptual sense as being distinct from one
another, but these do not exist in the institution in a distinct manner. However, integration or
membership in one of the systems does not imply a comparable integration in the other system, despite
the fact that they are interdependent, reciprocal, and interactive (Tinto, 1993). As a consequence of the
fact that the two systems are intertwined, the academic and social experiences of students are also
interlinked, despite the fact that these experiences have a variety of consequences on the integration. In
addition, the character, range, and framework of these systems differ from one institution to the next.
These systems are relatively flexible, interactive, and overlapping in universities, and at times they are
difficult to differentiate from one another.

Research Questions
1. What are doctoral students’ experiences of interaction with their academic and professional
communities in international universities?
2. How do doctoral students benefit from the interaction and relationship with the scholarly
communities in the universities?
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3. How do doctoral students’ socio-academic interactions lead them to integrate into international
universities?

Methodology

Experience shapes who we are and how we develop, and each person has a perspective on the
world in which he lives. One's experiences can shift through time, in different locations, and in the light
of one's connections to those around them. Therefore, individuals learn and grow in their interpersonal
relationships as a result of the significance they attribute to their interactions with others in various
settings (Lincoln, 1995). This is a never-ending procedure because we learn and grow through our
interactions with the world. Based on this philosophical premise, the present research examines the
doctoral students’ experiences of interactions and integration as they study and conduct research within
the framework of their daily life at the university and their relationships with their peers, teachers, and
other key people. Twelve Ph.D. students were interviewed for the study; their semesters of enroliment
ranged from 2 to 7 at various international universities in a European country. They were either an
independent researcher working under the supervision of their supervisor or a part of a study team that
was being compensated for their job. Many of the students had already completed one or more years of
studies.

Phenomenological approach of qualitative research was employed to design this study. For this
purpose, individuals were interviewed using a semi-structured interview guide. Interviews are a key
aspect of the qualitative research process because they allow researchers to get insight into the lives of
participants by hearing their stories in their own words (Kvale, 1996). Students' gender, age, marital
status, current semester, research group membership, funding source, research team size, language
proficiency, and international work and study experience were all collected via a brief demographic
guestionnaire administered before interviews. This information was used to interpret participants’
experiences they shared while interview. The researcher himself transcribed the interview recordings
word for word, and then those transcriptions were meticulously checked with the audiotapes to
guarantee that both forms of the data were consistent with one another. By doing transcription of the
interview, | was able to have a better grasp of the material (Seidman, 2013). In addition to this, it jogged
my memory of the rapport | shared with the other participants as a result of my connection with them
and my ability to comprehend their voices. It assisted me in concentrating on what | was listening to
frequently, and it gave me the opportunity to listen to and remember the anecdotes and perceptions of
each participant's life and the world they inhabit. The data were analyzed qualitatively through line-by-
line and highlighting approaches to understand the underlying meanings of participants’ experiences.
In other words, a thematic method for analyzing the qualitative data was used for the purpose of
describing the emergent results, which are presented in the following section.

Results

Within and beyond the confines of the department, colleagues and other administrative
employees provided orientation, information, and practical assistance with academic, professional, and
social problems. These are the people you're most likely to talk to, while some of them have more
limited relationships due to their unique personalities. Students' relationships with their peers are
discussed to shed light on their significance in students' academic and social lives, as well as the ways
in which students have been able to thrive both inside and outside of the university. Haris, who
participated in the study as an employee of the institute, reported having various experiences with
different persons. There were two categories of coworkers he mentioned:

“One was our well-wisher and he was very interactive with us... though, he had left the institute
he was still in contact with us... comparatively the other colleague is not very co-operative. He
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tells us whatever we ask him regarding our day-to-day matters but our relations remain limited
to that matter .

As a result of the first coworker's efforts, both their housing situation and their financial
situation at the institute improved. Furthermore, Haris remarked, "He had a really excellent
understanding of us."”

For this reason, "they don't have much understanding about subsequent directions in the
research," first-year doctoral students try to have more frequent interactions with their research groups.
So, in the beginning, they shifted gears and talked about different things. Daud initiated one-on-one
conversations with his coworkers, allowing them to learn from one another's expertise. Colleagues
showed him the way and took him through the path. For no hindrance to interacting and everyone should
be on the same level, he approved of his supervisor's recommendation that they all be addressed by their
first name. Specifically, he elaborated, "My boss has never told me that I cannot do this. Not once did
he inquire as to your motivations. Try it, he insisted; he never said otherwise. He made people feel safe
from many different concerns, including the worry that their results might be wrong. This gave him the
assurance he needed to begin playing autonomously. During weekly meetings with his coworkers and
boss, he was able to get many of his questions answered and issues resolved.

On the other hand, there are some coworkers who never say hello. This kind of guy, according
to Yagoob: "He does not say hello or goodbye but instead comes and goes in silence. | suppose there
may be a religious component to his refusal to accept food when offered; when | bring something to
eat, | offer it to everyone else but he still refuses to eat ". Also, there's someone else who likes to
psychologically tease him occasionally. "If you have 10 coworkers, three may not treat you properly, it
is part of nature everywhere," he reflected.

Having a common language helps coworkers work together effectively. Since Yasmin and her
coworker both used identical methods of collecting data, they were able to split the cost and divide the
time. The two of them intended to combine their respective areas of expertise in information systems
and intelligent transportation systems. They felt "like brothers and sisters" because of this. That's what
she said:

“I use his experience of the intelligent transport system, and he uses my experience of
information science and we bring something forward which is good... The important thing is
what is the approach of your colleague? Is he as energetic in working with you as you are?”

Doctoral candidates in the field of veterinary sciences conduct experiments on animals and collaborate
with laboratory technicians to analyze the results. Most of their time is devoted to them, and most of it
is spent talking about relevant topics. "In my experience, | have found that the vast majority of people
are good, willing to help, and have constructive dialogue.", Yousuf elaborated:

“It may be that some of them also discriminate with respect to nationality... They behave in a
way thar shows they don’t want to talk to us in a good way and sometimes they become hyper
for no reason... They don't understand what we say and what we do... Some of them want us to
talk in their [German] language .

The department secretary coordinates with the doctorate students and the supervisor in ways
that laboratory technicians do not. He or she furnishes anything from basic office equipment to state-
of-the-art laboratories and research centers. Salman's secretary is a lovely elderly lady. Because she is
such a lovely lady, "As soon as you see her and engage in conversation with her, all your worries will
melt away. Ethically, she is a model citizen". She is not obligated to do it, but "as a courtesy" she
delivers his mail from the box.

Similarly, postdoctoral colleagues are often turned on for advice by doctorate students,
especially in the sciences, where much of the work is done in laboratories and supervisors are not always
on hand. In the lab, they pool their resources and talents and work together, sharing what they've learned.
It's very uncommon for post-doctoral fellows to try and manage their doctoral-level coworkers "the way
they want to," which can lead to strained relationships and negatively impact the quality and efficiency
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of everyone's work. The situation was explained by Ibrahim, who remarked, "If you discover a colleague
from your nation, he would always cause issues for you." And he went on to elaborate:

“Due to this, my initial six to eight months were wasted. | could not work on my project in a
better way and | have to restart the project right from the beginning... The objective of my
colleague was that | should do all the work and he should take full credit for my work .

Collaborating with a co-national can become "a matter of life and death” in various situations. In
describing such a scenario, Ibrahim said, "They are likely to be involved in leg pulling and backbiting
against each other... | would recommend that one should avoid such company and it would be better to
stay at a distance." Yasmin contributed to the description in a slightly different way. She observed that
this is a problem for anyone who has consistent contact with his coworkers. She noticed:

“If we are working in a group and | want to write a paper along with my supervisor and other
persons in the group, then there may be the possibility of an occurrence of clashes, not on the
personal level, but clashes in the way one puts an idea, on how one is looking from a different
perspective than that of one’s colleagues... But there is an advantage in this only if you come
across a person of your mindset .

However, due to the frequent mobility of students, there are cases where students do not have
any opportunities to communicate with their coworkers. Even though it was shocking at first, Ismaeel
is now accustomed to the limited amount of people that visit his department at a very small university
for only a brief time. He said, “sometimes there have been only three people, my apartment is
conveniently located near both my laboratory and my car, so | never felt alone when | commuted back
and forth between the two”. He was cognizant of this fact and successfully struck a balance between his
professional and private life.

In addition, some doctorate students do not have the chance to find someone to share or discuss
their concepts, despite the fact that there exist research groups in certain universities. Researchers are
typical completely alone or working together. Because they have "experts, discuss mutually, learn more,
share knowledge, research together, and publish jointly," individuals who work in the partnership are
"fortunate,” in Younus's opinion. Unfortunately, "everyone is researching individually in his office...
They barely discuss mutually,” he laments of his research group. Moreover, young researchers are tied
to post-doctoral researchers, who engage them in the ongoing research processes, they participate in the
process, which is productive and puts them on track since they raise their experience and confidence,
witness, talk, and learn the techniques of paper writing, and obtain their names in the continuing
research articles. Younus doesn't have someone to help him "refine™ his "crude concept"” which leads to
various questions, not even a post-doctoral student or someone experienced in his profession. His
isolation and feelings of researching alone are a result of this.

However, in Yasmin's experience, it is common knowledge that she is a practicing Muslim and
hence does not partake in the vice of alcoholic beverages. She is welcome to use her workplace space
for prayer breaks. The team also includes people from Pakistan, Bosnia, and Austria, as well as a former
Hungarian member who is still in touch with her. They laugh and joke as they converse in the kitchen.
They eat together in the open air and talk about their various backgrounds, classes, and assignments.
Her Kenyan coworker and she are good friends. “More like a family," she said. | get the impression that
we're all pretty much on the same page mentally. No one assumes you are from a developing nation
simply because you look poor. The place she was doing her master's degree, on the other hand, was a
racist environment. She described:

“This [racism] is from those people who are not from Austria or Europe. | mean, one lady is
from Iran and she told me all the time that 'you are so talented, you should go back to Pakistan.
There are some other persons as well who showed that they are superior. Perhaps they have
some complexity ”.

However, some of the participants' social lives on the university premises are influenced by their
conditions and the language barrier. Maryam elaborated on this aspect:
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“I am hundred percent cut off from students’ social events because I feel extraordinary pressure
[of courses].. If I would have been unmarried, | could have participated in such activities
despite the language barrier... It is not good from the learning perspective if | come here
regularly and go back after sitting for the whole day in my office .

She elaborated by saying, "The requirements for my doctorate have left me feeling quite alone. To be
completely forthright, | do not belong in such a setting. | was 'single’ and active in campus life when |
was a student at [another European country] ". Also, she claimed that she "doesn't know doctorate
students of my batch; possibly | had seen them once in the last two years" is, to put it mildly, odd. She
was somewhat aback by her advisor's suggestion that social science Ph.D. candidates often complete
their degrees from the comfort of their own homes. She stated, "If | can complete work while sitting at
home, then | would have done it better while being in my own country, and hence the purpose of
university dies."

As Maryam assumed she would have attended student social events if she had been single, it
appears that Danyal has had less time to interact with his coworkers since the arrival of his family. He
explained:

“I don’t have much social interaction here and it has decreased a lot since the arrival of my
family... Also, | have seen that when we talk about something while sitting in a social gathering,
usually it is somehow related to our project or a course ”.

Because of the competing demands of school, home, and work, some of the study's participants may
not have as much time as they'd want to spend interacting with others on campus or in the workplace.
Haris stated:

“Because I was only a 'student'in [another EU country] I used to interact more. Here, we don’t
go to university frequently because... we have to work regularly at our research institute and
have to spend time with our family as well. So, that is why we usually don’t attend events at the
university .

Student's ability to participate and adapt to their new university community may be hindered by the
cultural shock they experience upon enrolling abroad. Maryam "feels happy with her co-nationals"
while she made a contrast, "'l do not mingle much and am not very friendly with Austrian or the other
nationals... I don't feel integrated into the university environment... because of the Ph.D. curriculum,
my social life, and the language."

Students at various stages of their doctoral programs reported a wide range of interactions with
their fellow institute members. To that end, they assisted students in both their academic and social
endeavors, thereby easing their transition to life at university. The common thread across these
examples is that early on in their studies, students made an effort to spend more time communicating
with their research partners and other classmates. Whether they were operating independently or in
tandem, their relationships took on different forms.

Discussion

Van Manen (1997) described that “lived other (relationality) is the lived relation we maintain
with others in the interpersonal space that we share with them” (p. 104). Dialogue is also a means of
affirmation and connection for its participants (Merleau-Ponty, 1962). For a long time, there has been
academic and broader societal interest in studying and comprehending how students interact with one
another and with influential members of the academic and scholarly community, as well as in
establishing and maintaining such relationships (Baloch et al., 2021; Bista & Gaulee, 2017; Cowly &
Ssekasi, 2018; Khanal & Gaulee, 2019; Li & Zizzi, 2018; Volet & Jones, 2012). This research confirms
previous findings by Pyhéltd, Stubb, and Lonka (2009) that Ph.D. students report wide variations in
their interactions both within their cohort and with the academic community at large. The term
"relationality” is used to characterize the dynamic between Ph.D. students and the many university
personnel who play important roles in their research and professional development. In the course of
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their interactions with the various academic groups on campus, the participants in the present study
were able to gain insight into who they were as people. They learn what it's like to be a doctorate student
in the context of these people at the institution.

Within and beyond the walls of the institution, peers and administrative staff offer orientation,
information, and practical assistance with academic, professional, and social problems. At the beginning
of their academic careers, the students tried to spend more time communicating with one another and
their research teams. In the words of Lovitts (2001), students who have strong relationships with their
academic communities have more meaningful interactions with their peers. They observed that the way
their relationships are shaped differs depending on whether they are working alone or with others.

Some of them are more interactive than others. Haris has "different experiences with different
people”. He describes an Austrian colleague, “[He] was our well-wisher and he was very interactive
with us... though, he has left the institute but is still in contact with us". Daud’s colleagues not only
"showed him the way but led him to the way." He liked his supervisor's suggestion to call all of the
group members by their first names so that "there should not be any hesitation to interact and everybody
should be on the same level”. Some of the doctoral students had informal relationships with their
colleagues. Yasmin described, "It is more like a family... It seems to me that we all have the same
mentality. Nobody says that you are from a third-worid country because there are others as well”.
Consistent with these findings, Baumeister (2014) discovered that African Ph.D. students at the
Bayreuth International Graduate School of African Studies (BIGSAS) enjoyed a beneficial interaction
with other fellows in her Master's thesis on their experiences in the academic culture of Germany.
Collaboration across disciplines in the interdisciplinary groups was especially valued. People in the
study group also thought the comments they received from their coworkers were instructive. In addition,
some of those interviewed had secret meetings with other scientists and dissertation advisers. Students
from other countries can benefit socially, psychologically, and academically by forming relationships
with local students, as suggested by Zimmerman (1995). For example, a high level of interaction with
students of the host culture can reduce academic problems, and decrease social problems among
international students (Baloch et al., 2021; Bista, 2016; Bista & Gaulee, 2017; Che, 2021; Cowly &
Ssekasi, 2018; Khanal & Gaulee, 2019; Li & Zizzi, 2018), and improve communication and adaptation.

However, there are certain colleagues who don't even say Hall or Hi. Yagoob described such a
person, "He comes silently and goes silently without saying ‘hallo’ or ‘hi’.” Similarly, there is another
person who sometimes mentally teases him. He reflected, "It happens even in our country, if you have
10 colleagues, then three or four of them may not treat you well, it is part of nature everywhere”.
Similarly, doctoral students working in the discipline of veterinary sciences undergo animal trials; they
have to work with laboratory technicians for analyses of the samples. Yousuf stated, "'l can say that
most of the people are good”, however, “it may be that some of them also discriminate with respect to
a nationality”. Research has shown that there is prejudice and hostility directed towards students,
especially those who stand out as being obviously foreign (Bista & Gaulee, 2017; Che, 2021; Cowly &
Ssekasi, 2018; Khanal & Gaulee, 2019; Lee & Rice, 2007; MacWilliams, 2004). In addition, Hercog
and van de Laar (2016) looked into what influences Indian students' decisions to study abroad and
discovered that students' concerns about facing racism or sexism in a foreign country's higher education
system were a major deterrent. However, Uhlich (2013) conducted her Master thesis on foreign
students’ study experiences in Germany and found that “only a few students had to face discrimination
and they had the worst image of the German in general” (“Discrimination?.. NO,” para. 6).

Few participants in the study may have less opportunity to interact with others inside the
university and the workplace due to the competing demands of school, family, and the workplace.

Most modern research is conducted in a team effort between more seasoned and junior
researchers, such as postdoctoral and doctoral students, under the direction of a supervisor or project
leader (Baloch et al., 2021; Bista, 2016; Cowly & Ssekasi, 2018; Khanal & Gaulee, 2019; Li & Zizzi,
2018; Li & Qi, 2019; Mubhar, et al., 2013). Sometimes, post-doc fellows try to ‘control’ their doctoral
colleagues ‘the way they want to' which results in poor relations. lbrahim described such a situation in
the life science discipline; "It is my personal and some of the other colleagues' experience that if you
work with a colleague from your own country, he would always create problems for you™ resulting in
poor work relations. On the other hand, Muhar et al. (2013) propose that students should work together
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in groups to drive their joint research endeavors. They should benefit from each other's ideas, skills,
expertise, and areas of specialization while doing so. This contributes to the formation of a distinct
dynamic of work relationships with all of the stakeholders of a research project, in particular with the
doctorate research fellows who collaborate extremely closely with one another.

On the other hand, there are some circumstances in which students do not have many
opportunities to engage in conversation with their classmates. Ismaeel has "a limited number of people"
who come for a short period of time to his department in a small university. He described, "Sometimes
there have been only three persons in the department...”, but he maintained a balance between his
department and personal life. Moreover, although there are research groups in certain universities, some
doctoral students do not have the opportunity to find someone with whom to share or discuss their ideas.
In Younus’ research group, “everybody is researching separately in his office... They hardly discuss
mutually...”. Younus doesn't have even a post-doctoral student or "someone experienced in his field...
So, he is having feelings of isolation and fewer relationships. In line with these findings, Walsh (2010)
proposed that international Ph.D. students in the field of science who battled feelings of isolation had
fewer opportunities to integrate with the student community and struggled with communication issues.
Also, Borg, Maunder, Jiang, Walsh, Fry, and Di Napoli (2009) argued that doctoral students with an
Asian background who were studying in the UK avoided working alone and tended to receive more
guidance from their advisors. They believed that this was due to the fact that doctoral students from an
Asian background were more likely to perceive working alone as a threat.

The participants' personal circumstances and the difficulty they have communicating with
others due to the language barrier both have an impact on the social life they lead on campus. After the
arrival of his family, it appears as though Danyal is spending less time connecting with his coworkers.
He explained, “I don’t have much social interaction here especially since it decreased a lot after the
arrival of my family...”. Maryam, a doctoral student in social science could not establish a relationship
with her colleagues due to her family life, the pressure of the courses, and the language barrier. She
stated, "'l am a bit isolated due to the doctoral curriculum. | am not part of that environment to be very
honest”. Bradley (2000) and Chiang (2003) argue that students in the humanities and social sciences
are more prone to loneliness than those in the natural and technological sciences, where students are
more likely to be immersed in formalized research settings that facilitate social interaction and the
development of friendships.

Three out of eleven participants in this study reported feeling socially or academically isolated.
The identities of doctoral students at the University of Helsinki, Finland, were investigated by Pyhaltd
etal. (2009). Nearly 30% of students said they did not feel like they belonged in the university's learning
environment and scholarly community. In this regard, the students in the Education Department were
found to be the most lonely individuals, which is due to the nature of the study they were involved in
since “the typical form of publishing in education is a monograph written by a single scholar”... [while]
in medicine and psychology it is more common to work in research groups” (p. 230).

However, Maryam feels happy with her co-nationals while she made a contrast, "I don"t mingle
easily and am not very friendly with Austrian or the other nationals...”. This finding is consistent with
the findings of Ramsay, Barker, and Jones (1999), who discovered that because international students
rarely contact domestic students, they are more likely to form friendship groups with people of the same
nationality. Furthermore, interacting closely with co-nationals reduces stress but enhances the degree
of adjustment; hence, expanding ties with co-nationals may be a crucial aspect of cultural orientation
and adjustment (Fenyves, 2019; Geeraert, Demoulin, & Demes, 2014; Mao, 2022; Mathies, 2021; Xu,
2020). However, recent studies show that both international and domestic students engage in minimal
cross-cultural interaction (Bista & Gaulee, 2017; Che, 2021; Cowly & Ssekasi, 2018; Khanal & Gaulee,
2019; Li & Zizzi, 2018; Rienties, et al., 2013; Volet & Jones, 2012).

Conclusion
The majority of doctoral students were ‘active’ and collaborated effectively which lead them to a
supportive socio-academic integration in the international universities. While collaborating on a project,
they engaged in in-depth conversation, expanded their horizons, learned from one another, and pooled
their resources. There were times when students felt isolated and had to do their studies alone because



]IES Journal of Interdisciplinary Educational Studies
October 2022, V(I1I), 71-83

they rarely interacted with their classmates. The commitments to school, home, and employment have
reduced the social opportunities available to some of them. Nevertheless, most of the doctoral students
actively interacted with the scholarly communities, and they were academically and socially integrated
to a great extent which led them to academic satisfaction and progression.

Because Master's and Bachelor's students engage in less intensive study courses, interact with a wider
variety of faculty and peers, and participate in a wider variety of extracurricular activities at university
than doctoral students, future qualitative research on this population may reveal relatively different
transition experiences. It appears that early on in the Ph.D. program, an orientation designed to foster
interaction and relationships is critically crucial for enhanced communication and adaptation.
Orientation on the norms and values existing in the higher education system of European universities
would benefit doctoral candidates' ability to communicate, collaborate, and work effectively with their
university peers.

Reference

Barnes, B. J., & Austin, A. E. (2009). The role of doctoral advisors: A look at advising from the
advisor’s perspective. Innovative Higher Education, 33(5), 297-315.

Barnes, B. J., Williams, E. A., & Archer, S. A. (2010). Characteristics That Matter Most: Doctoral
Students’ Perceptions of Positive and Negative Advisor Attributes. NACADA Journal, 30(1),
34-46.

Bista, K. (2016). Examining the research on international students: Where are we today? Journal of
International Students, 6(2), I-X.

Bista, K., & Gaulee, U. (2017). Recurring themes across fractal issues facing international students: A
thematic analysis of 2016 dissertations and theses. Journal of International Students, 7(4),
1135-1151. doi: 10.5281/zen0d0.103598

Baumeister, U. (2014). Erfahrungen afrikanischer Doktorandlnnen in der akademischen Kultur in
Deutschland am Beispiel der Bayreuth International Graduate School of African Studies
(BIGSAS) (Master thesis). Padagogische Hochschule Schwabisch Gmund, Germany. Retrieved
from http://www.bigsas.uni-bayreuth.de/en/download_files/press/Masterarbeit-Ute-
Baumeister.pdf

Baloch, N., Siming, L., Abraha, A. & Hong, S. (2021). Faculty research productivity: differences
between foreign and local doctoral degree holders in Pakistan. Higher Education, 82(1), pp.
203-225.

Borg, M., R. Maunder, X. Jiang, E. Walsh, H. Fry, & R. Di Napoli. (2009). International students and
the academic acculturation process: The role of relationships in the doctoral process. In
Internationalisation and the student voice, ed. E. Jones. London: Routledge, 181-207.

Burch, R. (1990). Phenomenology, lived experience: Taking a measure of the topic. Phenomenology +
Pedagogy, 8, 130-160.

Che Arr, F. (2021). South East Asian Female Doctoral Students’ Sojourning Experience in New
Zealand: A Process of Gaining by Losing. Doctoral dissertation, Volume Auckland University
of Technology.

Cowley, S. P., & Ssekasi, D. H. (2018). Motivation, induction, and challenge: Examining the initial
phase of international students’ education. Journal of International Students, 8(1), 109-130.
doi: 10.5281/zen0do.1101039

Erichsen, E. A. & Bollinger, D. U. (2011). Towards understanding international graduate student
isolation in traditional and online environments. EducationalTechnology Research and
Development. 59. 309-326.

Fenyves, V. et al. (2019). Analysis of factors influencing foreign studies—strategic decisions—results of
a Hungarian survey. Journal of Entrepreneurship Education, 22(5), pp. 1-21.

Gardner, J. W. (1952). The foreign student in America. Foreign Affairs, 30, 637—650.



https://www.google.at/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&ved=0ahUKEwjvqPX2pcPPAhWCrxoKHc5zAV0QFggkMAE&url=https%3A%2F%2Flms.ph-gmuend.de%2F&usg=AFQjCNFzF_TCm5k642WEy78XOjbPQ5gYYg&bvm=bv.134495766,d.d2s
http://www.bigsas.uni-bayreuth.de/en/download_files/press/Masterarbeit-Ute-Baumeister.pdf
http://www.bigsas.uni-bayreuth.de/en/download_files/press/Masterarbeit-Ute-Baumeister.pdf

]IES Journal of Interdisciplinary Educational Studies
October 2022, V(I1I), 71-83

Gardner, S. K. (2007). “I heard it through the grapevine”: Doctoral student socialization in chemistry
and history. Higher Education, 54,123-140.

Gardner, S. K. (2010). Faculty perspectives on doctoral student socialization in five disciplines.
International Journal of Doctoral Studies, 5, 39-53.

Gardner, S. K. & Gopaul, B. (2012). The part-time doctoral student experience. International Journal
of Doctoral Studies, 7, 63-78.

Gareis, E., Merkin, R., & Goldman, J. (2011). Intercultural friendship: linking communication variables
and friendship success. Journal of Intercultural Communication Research, 40(2), 153-171.

Geeraert, N., Demoulin, S., & Demes, K. A. (2014). Choose your (international) contacts wisely: A
multilevel analysis on the impact of intergroup contact while living abroad. International
Journal of Intercultural Relations, 37, 86-96.

Girves, J., & Wimmerus, V. (1988). Developing model of graduate student degree progress. Journal of
Higher Education, 59,163-189.

Golde, C. M. (2005). The role of the department and discipline in doctoral student attrition: Lessons
from four departments. The Journal of Higher Education, 76(6), 669-700.

Golde, C. M., & Dore, T. (2001). At Cross Purposes: What the Experiences of Today’s Doctoral
Students Reveal about Doctoral Education. Pew Charitable Trusts, Philadelphia, Pa: USA.

Gu, Q., Schweisfurth, M., & Day, C. (2009). Learning and growing in a ‘foreign’ context: Intercultural
experiences of international students. Compare: A Journal of Comparative and International
Education, 40(1), 7-23.

Hercog, M., & van de Laar, M. (2016). Motivations and constraints of moving abroad for Indian
students. Journal of International Migration and Integration, 17, 1-22. d0i:10.1007/s12134-
016-0499-4

Hilmer, C. E., & Hilmer, M. J. (2007). On the relationship between student-advisor match and early
career research productivity for agricultural and resource economics PhDs. American Journal
Agricultural Economics, 89(1), 162—75.

Hou, M. & Jam, A. (2020). International Education Equity for Doctoral Students: Duoethnographic
Reflections from China and Cameroon. International Journal of Doctoral Studies, 15(759).

Jairam, D., & Kahl Jr., D. H. (2012). Navigating the doctoral experience: The role of social support in
successful degree completion. International Journal of Doctoral Studies, 7, 311-329.

John, T., & Denicolo, P. (2013). Doctoral Education: A Review of the Literature Monitoring the
Doctoral Student Experience in Selected OECD Countries(Mainly UK). Springer Science
Reviews, 1, 41-49.

Khanal, J., & Gaulege, U. (2019). Challenges of international students from pre departure to post-study:

A literature review. Journal of International Students, 9(2), 560-581.

Knigge-Illner, H. (2002). Doing one’s PhD — A dramatic interplay of cognition, motivation and
emotion. In G. Rott, G. F. Dias, & Jean-Paul Broonen (Eds.), Cognition, motivation and
emotion: Dynamics in the academic environment (pp. 166-176). Fedora Psyche Conference in
Lisbon, FEDORA: Louvain-la-Neuve.

Kvale, S. (1996). Interviews: An introduction to qualitative research interviewing. London: Sage
Publications.

Lechuga, V. M. (2011). Faculty-graduate student mentoring relationships: mentors’ perceived roles and
responsibilities. Higher Education. 62. 757-771.

Lee, J.J. & Rice, C. (2007) ‘Welcome to America? Perceptions of neo-racism and discrimination among
international students’. Higher Education, 53, 381-409.

Lee, J. J. (2010). International students’ experiences and attitudes at a US host institution: Self-reports
and future recommendations. Journal of Research in International Education, 9(1) 66-84.

Li., J., Wang, Y., Liu, X., Xu, Y., & Cui, T. (2018). Academic adaptation among international students
from East Asian countries: A Consensual qualitative research. Journal of International Students,
8(1), 194-214. doi: 10.5281/zenodo.1134289

Li, S., & Zizzi, S. (2018). A case study of international students’ social adjustment, friendship
development, and physical activity. Journal of International Students, 8(1), 389-408. doi:
10.5281/zen0do0.113431


http://link.springer.com/journal/12134

]IES Journal of Interdisciplinary Educational Studies
October 2022, V(I1I), 71-83

Li, F. S. & Qi, H. (2019). An investigation of push and pull motivations of Chinese tourism doctoral
students studying overseas. Journal of Hospitality, Leisure, Sport & Tourism Education, 24,
pp. 90-99.

Lincoln, Y.S. (1995). Emerging criteria for quality in qualitative and interpretive research. Qualitative
Inquiry, 1(3), 275-289.

Lincoln, Y. S., & Guba, E. G, (1985). Naturalistic inquiry. Beverly Hills: Sage Publishing.

Lincoln, Y. S., & Guba, E. G. (1986). But is it rigorous? trustworthiness and authenticity. In Naturalistic
evaluation. D.D. Williams (Eds.), San Francisco: Jossey-Bass.

Lovitts, B. E. (2001). Leaving the ivory tower: The causes and consequences of departure from doctoral
study. Lanham, UK: Rowman & L.ittle Field Publishers.

MacWilliams, B. (2004). Foreign students attacked in Ukraine. Chronicle of Higher Education, 50(36),
A45.

Martinez, E., Ordu, C., Della Sala, M. R., & McFarlane. A. (2013). Striving to obtain a school-work-
life balance: The full-time doctoral student. International Journal of Doctoral Studies, 8, 39-
59.

Mao, J. (2022). Practicing the Rhythms of an International Doctoral Student’s Life through
Compassion, Connection, Commitment and Creativity: Enactment of Learner Agency. Journal
of International Students, 12(4).

Mathies, C. K. H. (2021). Do they stay or go? Analysis of international students in Finland.
Globalisation, Societies and Education, 19(3), pp. 298-310.

Morgan, S. E., & Arasaratnam, L. (2003). Intercultural friendships as social excitation: Sensation
seeking as predictor of intercultural friendship seeking behavior. Journal of Intercultural
Communication Research, 32(2), 175-186.

Morris, S. E. (2011). Doctoral Students’ Experiences of Supervisory Bullying. Pertanika Journal of
Social Sciences and Humanities,19(2), 547-555.

Muhar, A., Visser, J. & Breda, J. V. (2013). Experiences from establishing structured inter- and
transdisciplinary doctoral programs in sustainability: A comparison of two cases in South
Africa and Austria. Journal of Cleaner Production, 61,122-129.

Pearson, M. (1996). Professionalising Ph.D. education to enhance the quality of the student experience.
Higher Education, 32(3), 303-320.

Pearson, M., & Brew, A. (2002). Research training and supervision development. Studies in Higher
Education, 27(2), 135-150.

Pyhilto, K., Stubb, J., & Lonka, K. (2009). Developing scholarly communities as learning environments
for doctoral students. International Journal for Academic Development, 14(3), 221-232.

Pyhélto, K., Toom, A., Stubb, J., & Lonka, K. (2012). Challenges of becoming a scholar: A study
ofdoctoral students’ problems and well-being. International Scholarly Research Network, 1-12.

Ramsay, S., Barker, M. and Jones, E. (1999) Academic adjustment and learning processes: A
comparison of international and local students in first-year university. Higher Education
Research & Development, 18(1), 129-44.

Redmond, M. V., & Bunyi, J. M. (1993). The relationship of intercultural communication competence
with stress and the handling of stress as reported by international students. International
Journal of Intercultural Relations, 17(2), 235-54.

Rienties, B., Beausaert, S., Grohnert, T., Niemantsverdriet, S., & Kommers, P. (2012). Understanding
academic performance of international students: The role of ethnicity, academic and social
integration. Higher Education, 63(6), 685—700.

Rienties, B., Beausaert, S., Grohnert, T., Niemantsverdriet, S., Kommers, P., & Jacobi, R. (2010). The
influence of academic and social integration on academic performance for international and
local students: A cross-institutional comparison. In S. Halley, C. Birch, D. T. Tempelaar, M.
McCuddy, N. H. Nanclares, S. Reeb- Gruber, ...E. Nelissen (Eds.), 17" EDINEB conference:
crossing borders in education and work-based learning (pp. 178-186). Maastricht: Febe Erd
Press.



]IES Journal of Interdisciplinary Educational Studies
October 2022, V(I1I), 71-83

Rienties, B., Heliot, Y., & Jindal-Snape, D. (2013). Understanding social learning relations of
international students in a large classroom using social networkanalysis. Higher Education,
66(4), 489-504.

Rienties, B., Hernandez Nanclares, N., Hommes, J., & Veermans, K. (2014). Understanding emerging
knowledge spillovers in small-group learning settings; a networked learning perspective. In V.
Hodgson, M. De Laat, D. McConnell, & T. Ryberg (Eds.), The design, experience and practice
of networked learning. Dordrecht: Springer.

Rienties, B., Hernandez Nanclares, N., Jindal-Snape, D., & Alcott, P. (2013). The role of cultural
background and team divisions in developing social learning relations in the classroom. Journal
of Studies in International Education, 17(4), 322-353.

Rienties, B. & Nolan, Eimear-Marie. (2014). Understanding friendship and learning networks of
international and host students using longitudinal social analysis network. International
Journal of Intercultural Relations, 41, 165-180.

Rienties, B., & Tempelaar, D. T. (2013). The role of cultural dimensions of international and Dutch
students on academic and social integration and academicperformance in the Netherlands.
International Journal of Intercultural Relations, 37(2), 188-201.

Russell, J., Rosenthal, D., & Thomson, G. (2010). The international student experience: Three styles of
adaptation. Higher Education, 60(2), 235-249.

Seidman, 1. (2013). Interviewing as qualitative research: A guide for researchers in education and the
social sciences. New York: Teachers College Press.

Spaulding, L. S. & Rockinson-Szapkiw, A. J. (2012). Hearing their voices: Factors doctoral candidates
attribute to their persistence. International Journal of Doctoral Studies, 7, 199-219.

Spillett, M. A., & Moisiewicz, K. A. (2004). Cheerleader, coach, counselor, critic: Support and
challenge roles of the dissertation advisor. College Student Journal, 38(2), 246-55.

Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition (2nd ed.).
Chicago: The University of Chicago Press.

Tinto, V. (1997). Classrooms as communities: Exploring the educational character of student
persistence. Journal of Higher Education, 68(6), 82.

Tinto, V. (1998). Colleges as communities: Taking research on student persistence seriously. The
Review of Higher Education, 21(2), 167-177.

Tinto, V. (2012). Completing college: Rethinking institutional action.Chicago, IL: University of
Chicago.

Van Maanen, J. (1977). Experiencing organization: Notes on the meaning of careers and socialization.
In J. Van Maanen (Ed.), Organizational careers: Some new perspectives (pp. 15-45). London:
Wiley and Sons.

Van Maanen, J. (1984). Doing new things in old ways: The chains of socialization. In J. L. Bess (Ed.),
College and university organization: Insights from the behavioral sciences (pp. 211-247). New
York: New York University Press.

Van Manen, M. (1984). Practicing phenomenology writing. Phenomenology & Pedagogy, 2(1), 36-69.

Van Manen, M. (1997). Researching lived experience: Human science for an action sensitive pedagogy.
London, Ontario: The Althouse Press.

Van Manen, M. (2014). Phenomenology of practice: Meaning-giving methods in phenomenological
research and writing. CA: Left Coast Press, Inc.

Volet, S. E., & Jones, C. (2012). Cultural transitions in higher education: Individual adaptation,
transformation and engagement. Advances in Motivation and Achievement, 17, 241-284.

Ward, C., Bochner, S., & Furnham, A. (2001). The psychology of culture shock. 2nd ed. Hove:
Routledge.

Ward, C., & Kennedy, A. (1992). Locus of control, mood disturbance and social difficulty during cross-
cultural transitions. International Journal of Intercultural Relations, 16, 175-94.

Ward, C., & Kennedy, A. (1993a). Psychological and sociocultural adjustment during cross-cultural
transitions: A comparison of secondary students at home and abroad. International Journal of
Psychology, 28, 129-47.



]IES Journal of Interdisciplinary Educational Studies
October 2022, V(I1I), 71-83

Ward, C., & Kennedy, A. (1993b). Where’s the culture in cross-cultural transition? Comparative studies
of sojourner adjustment. Journal of Cross-cultural Psychology, 24, 221-49.

Ward, C.,& Kennedy, A. (1993c). Acculturation and cross-cultural adaptation of British residents in
Hong Kong. Journal of Social Psychology, 133, 395-97.

Ward, C., & Kennedy, A. (1994). Acculturation strategies, psychological adjustment and sociocultural
competence during cross-cultural transitions. International Journal of Intercultural Relations,

18, 329-43.
Ward, C., & Masgore, A. M. (2004). The experiences of international students in New Zealand. Report
on the results of the national survey. Retrieved from

http://www.educationcounts.govt.nz/publications/international/14700

Ward, C., Okura, Y., Kennedy, A., & Kojima, T. (1998). The U-curve on trial: A longitudinal study of
psychological and sociocultural adjustment during cross-cultural transition. International
Journal of Intercultural Relations 22, 277-91.

Ward, C., & Searle, W. (1991). The impact of value discrepancies and cultural identity on psychological
and sociocultural adjustment of sojourners. International Journal of Intercultural Relations,
15, 209-24.

Walsh, E. (2010). A model of research group microclimate: Environmental and cultural factors affecting
the experiences of overseas research students in the UK. Studies in Higher Education, 35(5),
545-60.

Wei, M., Tsai, P.-C., Chai, R. C.-L., Du, Y., & Lin, S.-P., (2012). Advisory working alliance, perceived
English proficiency, and acculturative stress. Journal ofCounseling Psychology. 59(3). 437-
448.

Weidman, J. C., & Stein, E. L. (2003). Socialization of doctoral students to academic norms. Research
in Higher Education, 44, 641-656.

Weidman, J. C., Twale, D. J., & Stein, E. L. (2001). Socialization of graduate and professional students
in higher education: A perilous passage? San Francisco: Jossey-Bass.

Williamson, B. (1998). Lifeworlds and learning: Essays in the theory, philosophy and practice of
lifelong learning. Leicester: NIACE.

Xu, L. & Hu, J. (2020). Language feedback responses, voices and identity (re) construction:
Experiences of Chinese international doctoral students. Innovations in Education and Teaching
International, 57(6), pp. 724-735.

Zimmerman, S. (1995). Perceptions of intercultural communication competence and international

student adaptation to an American campus. Communication Education, 44, 321-35.



http://www.educationcounts.govt.nz/publications/international/14700

